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岡山大学は、文部科学省「大学教育再生加速プログラム」の入試改革プロジェクトに採択され

ています。採択されたプロジェクトの目的は、これからの世界をリードする若者を育成する教育

プログラムとして高く評価されている国際バカロレア（IB）教育について、国内での理解を深め

ること、さらに、国内大学における IB 教育修了生の受入拡大を図り、IB 校増加計画（200 校）

に貢献することによって IB 入試実施大学の拠点校としての役割を果たすことにあります。IB デ

ィプロマプログラム（DP）を修了した学生の受入拡大は、能力・意欲などを多面的・総合的に評

価する大学入学者選抜制度の導入につながり、さらには、高校と大学の教育が連携する一体的な

改革を実現することができます。 
本年度は、前年度に引き続き、国内外の IB 校を対象に IB-DP 修了者の受入などについて広報

活動を行うともに、IB 生の受入を検討する際の基本情報となる IB-DP の教育内容などの調査を

行いました。調査の一環として、IB-DP 修了生が進学し勉学に励むために大学が備えるべき条件

を調査・検証した他、生物の授業における指導法と生徒の活動について、IB 教育と日本の普通科

高校の間で比較検証を行いました。 
国内の IB 認定校は着実に増加してきており、また、DP 科目の一部を日本語で行う「日本語 DP

課程」が導入され、その実施校が増加しています。このため、国内の大学には、今後、これまで

以上に IB-DP 修了生の進学が見込まれるので、「国際バカロレア修了生の国内大学進学と今後の

展望について」をテーマに、文部科学省、国際バカロレア認定校、IB-DP 修了生の受入大学から

講師をお招きしてシンポジウムを開催し、討論を行いました。 
IB 教育の調査・研究の面では、上記の調査に加えて、学会参加などにより、IB 教育の内容や

方法について研鑽を深めました。その結果は、全国入学者選抜研究連絡協議会、日本医学教育学

会や日本国際バカロレア教育学会などで報告したほか、教育関係の専門誌（International 
Journal of Multidisciplinary Academic Research）に投稿しました。 

IB プログラムは高校までの教育ですが、検証的思考力、多角的な視点、多様性を認める心を育

成する「知の理論」（TOK: Theory of Knowledge）は、従来の日本の教育に欠如している学びの

要素で、その紹介は大学における教育改革にも大きく貢献すると考えられます。このため、実際

に日常の社会問題などの状況を TOK 流に、多角的・検証的に考えるためのワークブックを作成

し、これを教材に本学の教養教育科目を開講しました。また、ワークブックを活用して、高校や

大学教員を主な対象として、東京、大阪、岡山で計 5 回のワークショップを開催しました。 
以上のような活動は、我が国における IB 教育の普及と海外 IB 校への情報伝達に貢献できたも

のと考えております。 
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岡山大学 大学教育再生加速プログラム（入試改革）運営委員会設置要項 

 

 平成２７年１月２８日 

学  長  裁  定 

（設置） 

第１条 岡山大学（以下「本学」という。）が実施する文部科学省事業「大学教育再生加速

プログラム（入試改革）」（以下「AP事業」という。）の円滑な実施及び運営のため，本

学に，岡山大学 大学教育再生加速プログラム（入試改革）運営委員会（以下「AP運営委

員会」という。）を置く。 

（業務） 

第２条 ＡＰ運営委員会は，国内における国際バカロレア（以下「ＩＢ」という。）教育への

理解を促進し，ＩＢ入試を普及させ，及び本学がＩＢ入試実施大学の拠点としての役割を

果たすため，次の各号に掲げる業務を行う。 

 一 国内外のＩＢ校に対する広報活動 

 二 ＩＢ教育に関する調査研究及び関係機関への情報提供 

 三 国内におけるＩＢ入試の普及活動 

 四 本学における入試改善のための提言 

 五 その他ＡＰ事業の実施に関し必要な事項 

（組織） 

第３条 AP運営委員会は，次の各号に掲げる者をもって組織する。 

一 教育担当理事 

 二 アドミッションセンター（以下「センター」という。）長 

 三 副センター長 

 四 センターの教員 

五 本学の教員のうちから教育担当理事が推薦する者 若干人 

 六 その他教育担当理事が必要と認めた者 

２ 前項第５号の委員の任期は，２年とし，再任を妨げない。ただし，欠員を生じた場合の

後任者の任期は，前任者の残任期間とする。 

（委員長） 

第４条 互選により，委員会に委員長を置く。 

２ 委員長は，AP 運営委員会を招集し，その議長となる。 

３ 委員長に事故があるときは，委員長があらかじめ指名する委員がその職務を代理 

 する。 

（議事） 

第５条 AP 運営委員会は，委員の半数以上の出席がなければ，議事を開き，議決すること

はできない。 



２ AP運営委員会の協議事項は，出席委員の過半数をもって決し，可否同数のときは，議

長の決するところによる。 

（委員以外の者の出席） 

第６条 AP 運営委員会は，必要があるときは，委員以外の者の出席を求め，その意見を

聴くことができる。 

（事務） 

第７条 AP運営委員会の事務は，学務部入試課において処理する。 

（雑則） 

第８条 この要項に定めるもののほか，AP運営委員会に関し，必要な事項は，別に定める。 

 

   附 則 

１ この要項は，平成２７年 １月２８日から施行し，平成２６年１２月１日から適用する。 

２ この要項の施行後最初に任命される第３条第５号の委員の任期は，同条第２項の規定 

にかかわらず，平成２７年３月３１日までとする。 



岡山大学 大学教育再生加速プログラム評価助言委員会設置要項 

 

平成２７年１月２８日 

学  長  裁  定 

 （設置） 

第１条 岡山大学（以下「本学」という。）が実施する文部科学省事業「大学教育再生加

速プログラム（テーマⅢ入試改革）」（以下「AP 事業」という。）の適正かつ有効な事

業の遂行のため，本学に，岡山大学 大学教育再生加速プログラム評価助言委員会（以

下「委員会」という。）を置く。  

 （評価・助言） 

第２条  委員会は，AP 事業の活動及び成果に関し，学長からの求めに応じて，必要な評

価，助言を行う。  

 （組織） 

第３条 委員会は，ＡＰ事業に関連する有識者のうちから若干人で組織する。 

２ 委員の任期は１年とし，アドミッションセンター長の推薦に基づき，学長が委嘱す

る。 

３ 委員は再任できる。 

 （委員長） 

第４条 互選により，委員会に委員長を置く。 

２ 委員長は，委員会を招集し，その議長となる。 

３ 委員長に事故があるときは，委員長があらかじめ指名する委員がその職務を代理 

  する。 

（委員会の成立等） 

第５条 委員会は，委員の半数以上の出席がなければ，議事を開き，議決することができ

ない。 

２ 委員会の議事は，出席した委員の過半数をもって決し，可否同数のときは，議長の

決するところによる。 
（委員以外の者の出席） 

第６条 委員会は，必要があるときは，委員以外の者の出席を求め，その意見を聴く

ことができる。 

 （事務） 

第７条 委員会の事務は，学務部入試課において処理する。 

 （雑則） 

第８条 この要項に定めるもののほか，委員会に関し，必要な事項は別に定める。 

 

 

   附 則 

１ この要項は，平成２７年１月２８日から施行する。 
２ この要項の施行後最初に任命される委員の任期は，第３条第２項の規定にかかわ

らず，平成２７年３月３１日までとする。 



平成２９年度岡山大学 大学教育再生加速プログラム（入試改革）運営委員会委員名簿 

                                     

 

所  属  等 

 

職 名 

 

氏      名 

 

期間 

 

備    考 

 教育担当 
理事 佐E

サ

A AE野E

ノ

A A E 寛 E

ヒロシ

 

 

H29.4.1～31.3.31 

 

第３条第1項 

 
ｱﾄﾞﾐｯｼｮﾝｾﾝﾀｰ長 

 

入試改革 
 

副学長 
AE田 E

タ

A A E 原 E

ハラ

A A E 誠 E

マコト

 

 

H26.12.1～31.3.31 

 

第３条第2項 

 

ｱﾄﾞﾐｯｼｮﾝｾﾝﾀｰ 

 

教授 AE田E

タ

A A E 中 E

ナカ

A A E 克 E

カツ

A AE己E

ミ

 

 

H26.12.1～31.3.31 

 

第３条第3項 

 

   〃 

 

教授 A E 飯 E

イイ

A A E 塚 E

ヅカ

A A E 誠 E

マサ

A AE也E

ヤ

 

 

H26.12.1～31.3.31 

 

第３条第4項 

 

  〃 

 
准教授 A E 上 E

ウエ

A A E田E

ダ

A A E 一 E

イチ

A A E 郎 E

ロウ

 

 

H26.12.1～31.3.31 

 

〃 

 

  〃 

 
准教授 AEMAHMOODE

マ ハ ム ド

A A ESABINAE

サ ビ ナ

 
 

H27.11.1～31.3.31 

 

  〃 

 

  〃 

 

特任教授 AE佐E

サ

A A E 竹 E

タケ

A A E 恭 E

キョウ

A A E 介 E

スケ

 

 

H26.12.1～31.3.31 

 

〃 

 

理学部 

 

教授 A E 上 E

ウエ

A AE田 E

ダ

A  A E 均 E

ヒトシ

 

 

H29.6.14～31.3.31 

 

第３条第5項 

 
高等教育開発推進室 

 
准教授 A E 森 E

モリ

A A E 岡 E

オカ

A A E 明 E

アケ

A AE美E

ミ

 

 

H29.6.12～31.3.31 

 

第３条第5項 

全学教育･ 

学生支援機構  
 

UAA A E 石 E

イシ

A A E井E

イ

A A E 一 E

イチ

A A E 郎 E

ロウ

 
 

H29.6.9～31.3.31 

 

第３条第5項 

 

基幹教育ｾﾝﾀｰ 

 
講師 A E F A S T E

ファースト

A AETHOMASE

ト ー マ ス

A A EDAVID E

デビッド

 
 

H29.6.13～31.3.31 

 

第３条第5項 

（全11名、敬称略、順不同） 



平成２９年度岡山大学 大学教育再生加速プログラム評価助言委員会委員名簿 

                                                

所  属  等 職 名 氏      名 期間 備    考 

岡山県立岡山城東高等学校 校長 
A E 浅 E

アサ

A A E 沼 E

ヌマ

A A E 淳 E

ジュン

 
29. 6.16～30. 3.31 第３条第1項 

株式会社 

ベネッセコーポレーション 
高校事業部進研模試編集長 

A E 内 E

ウチ

A A E 山 E

ヤマ

A A E 公 E

キミ

A A E 宏 E

ヒロ

 
29. 6.20～30. 3.31 〃 

岡山学芸館高等学校 副校長 
AE加 E

カ

A A E 藤 E

トウ

A A E 武 E

タケ

A AE史 E

シ

 
29. 7. 5～30. 3.31 〃 

岡山県教育庁 高校教育課高校教育課長 
A E 竹 E

タケ

A AE田 E

ダ

A A E 義 E

ヨシ

A A E 宣 E

ノブ

 
29. 6.15～30. 3.31 〃 

国際バカロレア機構 国際バカロレア日本大使 
A E坪谷 E

ツボヤ

Aニュウエル A E郁子 E

イクコ

 
29. 6.13～30. 3.31 〃 

広島ｲﾝﾀｰﾅｼｮﾅﾙｽｸｰﾙ 理事長 
A E 明 E

メイ

A AE木 E

キ

A スーザン 
29. 6.22～30. 3.31 〃 

岡山大学 
教育担当 

理事 AE佐 E

サ

A AE野 E

ノ

A A E 寛 E

ヒロシ

 
29. 4. 1～30. 3.31 〃 

岡山大学ｱﾄﾞﾐｯｼｮﾝｾﾝﾀｰ長 
入試改革担当 

副学長 AE田 E

タ

A A E 原 E

ハラ

A A E 誠 E

マコト

 
29. 4. 1～30. 3.31 〃 

（全８名、敬称略、五十音順） 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 
 
 
 
 
 
 
 
 
 

 



Assessment of Japanese Language Education in the International Baccalaureate 
Program at International Schools in Japan 

 
Mahmood Sabina, Satake Kyosuke, Iizuka Masaya, Ueda Ichiro, Tanaka 

Katsumi, Tahara Makoto (Okayama University Admission Center) 
 
 

The number of International Baccalaureate (IB) students seeking admission into 
Okayama University is gradually increasing. Presently, there are 20 IB students 
enrolled in the undergraduate program. With the exception of English oriented 
courses, at most Japanese Universities, the language of instruction is Japanese 
and all undergraduate students are required to take classes, write reports and 
make presentations in Japanese. Therefore, it is important to explore the different 
levels of Japanese offered within the IB curriculum, in order to understand the 
Japanese language proficiency of IB students entering the Japanese Higher 
Education System. Presently, the IB curriculum offers Japanese language as A 
(native level), B (communication level) and AB Initio (Introductory level). A survey 
was carried out by Okayama University in 10 International Schools (IS) in Japan, 
using a questionnaire with 6 closed ended, multiple choice questions. Results 
showed that, at IS, students came from various backgrounds including Japanese 
natives, returnees, mixed race and foreign nationals. Almost 88% of IS offered both 
Japanese A and B and 12% offered only Japanese A. About 87.5% of students 
taking Japanese A had Japanese parents, compared to 50% mixed race students 
and 37.5% Japanese returnee students. Foreign students did not take Japanese A. 
Inversely, there were no Japanese students taking Japanese B, but 88% foreign 
students, 63% mixed race students and 37.5% returnee students took Japanese B. 
Regarding choice of Japanese A or Japanese B, in 50% students, it was parent 
recommended, in 37% placement was made following a language assessment test 
and in 13%, it was the students choice. Almost 50% IS thought that the IB 
Japanese language proficiency was insufficient to study at Japanese Universities 
and only 13% felt the Japanese level was sufficient. Regarding IB students taking 
Japanese A with the aim of studying at Japanese Universities, most IS replied that 
“sometimes” it was the case but not always. Results of this survey reveal a certain 
trend towards students from Japanese backgrounds choosing Japanese A and 
aiming to study at Japanese Universities, while Japanese B is chosen by students 
of various backgrounds including foreign students, whose main aim is to learn the 
language and not always with the intention to enter Japanese Universities. 



Japanese Language in the IB Diploma 
Program  
 
The International Baccalaureate Organization (IBO) 
is a non-profit organization established in Geneva, 
Switzerland in 1968, which introduced an 
internationally recognized pre-college curriculum to 
reform education and nurture global citizens with 
leadership skills (1-2). In 1979, MEXT officially 
recognized the IB diploma (IBDP) equivalent to 
Japanese high school graduation (3-4). The IBDP 
curriculum is based on 6 subject groups 
surrounding 3 core requirements. All courses 
are studied for 2 years and students must 
choose 1 subject from the first 5 groups 
(Language & Literature, Language 
Acquisition, Individuals & Societies, 
Experimental Sciences and Mathematics), in 
addition to a 6.th subject, which may be an 
arts subject chosen from Group 6, or another 
subject from groups 1-4.  At least, 3 out of 6 
subjects are studied at “higher level” (HL) 
with 240 teaching hours.  The remaining 3 
subjects are studied at “standard level” (SL) 
with 150 teaching hours. The Japanese 
Language A (Jap. A), is from Group 1, or the 
Language and Literature group and can be 
studied in HL or SL. Japanese Language B 
(Jap. B), and Japanese ab initio are group 2 
or the Language Acquisition group subjects. 
Jap. A and Jap.B can be taken in HL or SL 
but ab initio is only offered in SL. Students 
can obtain a bilingual diploma by taking 2 
languages from Group 1. Jap. A prepares the 
IB student for native level Japanese, whereas 
Jap. B is intended for students who have had 
some previous experience of learning 
Japanese and ab initio courses are for 
beginners or students who have little or no 
exposure to the Japanese language (5). 
 
 

IB Diploma students at Okayama University 
With the ongoing globalization of Japan, there has 
been a rapid growth in the internationalization of 
Japanese universities, since higher education plays a 
very important role in the process of globalization 
(6).  The number of IB students seeking 
admission into Japanese Universities is 
increasing gradually. Okayama University was 
the first national university in Japan to accept IBDP 
students as high school graduates in 4 faculties and 
1 special course in 2012, and in all 11 faculties and 
the special course from 2015 (7), without having to 
take the examinations by the National Center for 
University Entrance Examination (NCUE) or any 
other entrance exams at Okayama University. 
Presently, at Okayama University, there are 
20 IB Diploma students from IB schools in 
Japan and abroad, enrolled in 11 different 
faculties and 1 special course. Besides the 
special program which will introduce an all-
English curriculum from October 2017, the 
medium of instruction in all 11 faculties at 
Okayama University, is Japanese. At the 
undergraduate level, along with other 
Japanese high school graduates, IB students 
are also expected to take lessons, write 
reports and make presentations in Japanese. 
Following discussions with Okayama 
University IB student academic advisors and 
receiving inquiries from students, teachers 
and parents from IB schools, regarding the 
level of Japanese required at Japanese 
Universities, a survey was carried out to 
explore the different levels of Japanese being 
studied by IB students at International 
Schools in Japan.  
 
Method: A questionnaire with 6 closed ended, 
multiple choice questions was constructed 
and approved by Okayama University 
Admission Center Members. This survey was 
carried out during visits by Admission Center 



members, to various International Schools 
(IS) in Japan. This report contains survey 
data answered by academic advisors of 10 
international schools in Japan, between 
September 2016 and February 2017. 
 
Results: Analysis of data obtained from 8 IS 
revealed that, in IS, students came from 
various backgrounds (Japanese, returnees, 
mixed race or half with one parent Japanese 
and foreign nationals). Almost 88% of IS offer 
both Japanese A and Japanese B courses and 
only 12% IS offer only Japanese A. There was 
no IS included in the survey that offered only 
Japanese B (Fig. 1).  
 

 
 
Regarding the type of students who take 
Japanese A, in 87.5% of IS, Japanese 
students of Japanese parents living in Japan 
took Japanese A. In 50% IS, mixed race 
students (half) and in 37.5% IS, returnee 
Japanese students, took Japanese A. There 
were no foreign students among the 10 IS, 
who took Japanese A (Fig. 2).  

 
 
With reference to students taking Japanese B, 
there were no Japanese students in any IS 
taking Japanese B. In 88% IS, Japanese B 
was chosen by foreign students and in 63%, 
by mixed race students and in 37.5%, by 
returnee students (Fig. 3).  
 

 
 
When asked about how IS students choose 
Japanese A or Japanese B, 50% IS replied 
that, it was recommended by their parents, 
while 37% IS schools placed students in 
different levels following language 
assessment placement tests and 13% schools 
let the students choose (Fig. 4).  
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Fig.1  Japanese Language 
Learning at International Schools 

in Japan
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Japanese Returnees Foreigners Mixed Race

Fig.2    Japanese Language A

0.00%

37.50%
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63%

Japanese Returnees Foreigners Mixed Race

Fig. 3  Japanese Language B



When asked whether the level of Japanese A, 
was sufficient to study at Japanese 
Universities, 50% IS replied it was not, while 
37% felt it was difficult to say and only 13% 
felt the level was sufficient (Fig. 5).  
 

 
 
In answer to whether students who took 
Japanese A, were aiming to study at 
Japanese universities, almost all IS answered 
“sometimes”. 
 
Conclusion: 
There is a growing concern about how much 
Japanese proficiency is required to study at 
the different faculties of Japanese 
Universities, where the language of 
instruction remains Japanese in almost all 
subjects, with the exception of International 

Courses. Results of this survey reveal a 
certain trend towards students from a 
Japanese background choosing Japanese A 
and aiming to study at Japanese Universities. 
However, Japanese B is chosen by students of 
various backgrounds including foreign 
students. Further survey is necessary to 
understand and get a clearer picture of actual 
facts. 
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第 49回日本医学教育学会大会 

 

日時：平成２９年８月１８日（土） 

会場：札幌コンベンションセンター  

セッション名: 入学者選抜 

表形式: 口演（一般演題） 

演題名: 岡山大学医学部における国際バカロレア入学率の上昇 

 

演題名（英語）: Increasing rate of International Baccalaureate Admissions into Okayama 
University Medical School 
 
Mahmood Sabina *, Satake Kyousuke, Iizuka Masaya, Tanaka Katsumi, Ueda Ichiro, 
Tahara Makoto 
Okayama University, Admission Center, 2-1-1, Tsushima Naka, Kita Ku, Okayama 700-
8530, Japan Tel: +81-86-251-7284; Fax: +81-86-251-7197 
 
 
The International Baccalaureate Diploma (IBDP) is a standardized international 
curriculum equivalent to a third year high school qualification. Among the 20 IBDP 
students admitted to Okayama University between April 2012 and April 2017, 5 belong 
to the Medical Faculty (medical school, n=3; nursing school, n=2). Admissions into the 6 
year medical course is presently limited to 3 students per year. IBDP students seeking 
admission into the Medical School are required to have a minimum score of 39 out of a 
total score of 45; Japanese Language as a mandatory subject, document reviews and an 
interview assessment. An IBDP score of 38 or above ensures admission to most top 
universities worldwide. Scores of IB students presently enrolled ranges from 39-42. 
Through talks and surveys involving IBDP students, IB college counselors and parents 
of IB students, the Admission Center has found some common factors contributing to an 
increase inflow of IB students, such as; national university; acceptance of IBDP scores 
without any admission tests; low tuition fees; reasonable cost of living and an opportunity 
to graduate from a highly recognized medical school in Japan. Okayama University 
believes that the IB education system prepares students not only academically but also 
teaches them to think and accept situations through a broader perspective. Since 
medicine is an amalgamation of science and arts, and as major educational goals of 
Okayama University aim at nurturing students with a "cosmopolitan quality on the basis 
of cross-cultural understanding", IB students are considered to possess exceptional skills 
in achieving such goals. 



日本医学英語教育学会第 20 回学術集会 

 
日時：平成２９年７月２２日（土） 
会場：Orque d’or Salon、名古屋  
演題名：An Extra-curricular Active Learning Group Initiated and Executed by IB 
Nursing Students Focusing on Nursing English Education: A One Year Experience 
 
Sabina Mahmood1 *, Nobuko Ohi2, Kyousuke Satake1, Makoto Tahara1 
1Okayama University, Admission Center, 2-1-1, Tsushima Naka, Kita Ku, Okayama 
700-8530, Japan Tel: +81-86-251-7284; Fax: +81-86-251-8485 
2Okayama University Graduate School of Health Sciences  
 
In recent years, the number of foreign patients visiting Japanese hospitals and the 
number of Japanese nursing staff participating in global projects has increased. 
Therefore, training nursing students and staff to use English in a clinical setting has 
become essential. As part of the Super Global University program, the Graduate 
School of Health Sciences at Okayama University, began accepting International 
Baccalaureate (IB) Diploma students into the 4 year nursing course, since 2015. With 
their exceptional educational background, specialized communication skills and a 
well-rounded persona, IB students were expected to bring a new outlook and 
contribute further towards the internationalization of nursing education in Japan. 
With assistance from the Admission Center and Health Science Department, three 
1st. and 2nd year IB students formed a 10 member “Nursing English Study Group”, 
with 7 other nursing students. This study group, headed by a medical teacher, met 
once a month after school for 60 minutes. Topics of discussion ranged from practicing 
nursing English technical terms to role playing in English in different clinical 
settings. The medium of instruction was strictly English. Feedback from the 
students participating in the study group for a year revealed that, students were 
comfortable practicing nursing English outside the classroom. This opportunity 
enabled them to improve their English speaking skills in the clinical setting and 
helped them interact with new friends in English. To improve English nursing 
education in Japan, English based activities eagerly initiated by nursing students 
needs strong support from teachers to continue. 



教養教育科目としての「『知の理論』入門」（岡山大学の事例） 

 
森岡明美・田原誠 

（岡山大学）（岡山大学） 
 
国際バカロレア (以下 IB) は高校までのプログラムだが、その教育理論と実践には大学が学ぶべき要素

がふんだんにある。中でも、検証的思考力、多角的な視点、多様性を認める心を育成する「知の理論」

（以下TOK）は、日本の教育に欠如している学びの要素であり、大学教育にTOKを導入することは、現

在重要課題である教育改革に大きく貢献すると考えられる。 
岡山大学では今年度第２学期に、教養教育科目（週２時間×８週間）として、「『知の理論』入門」を

提供した。対象は、IB教育に馴染みのない学生である。考える訓練を受けてきていない学生にとって

は、TOKはとっつきにくい科目であると考え、その助走として、第１学期には「クリティカル・シンキ

ング（検証的思考）入門」を提供した。この授業では、まず論理的に考えるために、伝統的な帰納法、演

繹法を始め、ビジネスでよく用いられるロジック・ツリーやピラミッド・ストラクチャーで思考練習をし

た。最初の発表課題は、「岡山または岡山大学の課題を見つけ、ピラミッド・ストラクチャーを使うなど

して、論理的に、聞き手が納得できる建設的提案をする」ことであった。そして学期後半は、メディア・

リテラシーについて論議した後、論理的検証に加えて、前提を疑い、多面的・多角的に見る見方を養うク

リティカル・シンキングについて学んだ。最終発表課題は、「社会で為されている議論や主張について、

一見当然と見える前提を疑い、その主張が妥当かどうか多角的な視点でクリティカルに検証する」ことで

あった。学生たちは、十分に課題をこなしていたが、授業終了後のアンケートでは、検証的な見方をする

行動は起こすようになったが、それを学習全般に応用する意識の変容までは見られなかった。 
第２学期の「知の理論入門」授業では、本稿執筆者らの著書「知の理論をひもとく」（Inugai-Dixon, 

et.al. 2017）を教科書に使用し、３つの「知識の領域」（芸術、ヒューマンサイエンス、自然科学）をそれ

ぞれ４時間ずつかけてカバーした。TOKの抽象的な概念自体には時間をあまり費やさず、新聞記事など

をTOK思考法で分析した実践例（教科書の第２章）を演習しつつ適宜TOKについて解説した。宿題と

して学生は、関連領域の素材文のTOK分析（第３章）に取り組む。授業では３人グループで各自の分析

を発表し合い、「主張」を見つけ出し、「知るための方法」「個人的な知識～共有された知識」「主張の特

性」に関して主張を分析し、最後に「根源的な問い」を導き出す。分析実践を中心としたのは、１学期間

の短さという現実問題と、TOKは「語る」ものではなく「実践する」ものという信念からである。 
ペアワークやグループワークの際、一見おとなしそうな学生も発言し、積極的に参加しているのが観

察された。第２章の実践例を演習する時、学生たちが教科書に既に提示してある解答例を気にしないで、

自分たち独自の考えを出し合い分析していたのは興味深く、驚きでもあった。 
授業後のアンケートから、履修生たちはもともと考えることが好きで、論理的思考ができていたとい

うことがわかった。しかしそのような学生たちにとっても、TOKは新しい概念をもたらし、少し難しい

と感じられたようだった。特に、「主張の特性」についての理解度が低かった。 
教えてみてわかったことは、「クリティカル・シンキング」は、「知の理論」のための助走としては、

あまり役に立たないということである。むしろ、哲学のほうが役に立つかもしれない。ある学生からのコ

メントには「１学期のクリシン入門と２学期のTOKは、まるで別物のように感じた。１-２学期通しで

TOKをやってみたかった。同じ題材をクリシンとTOKの２つの見方で見るとどうなるのかも気になる」

と記述されていた。また、「抽象的な概念などについて、もっと時間を費やして説明してほしかった」と

いう意見も聞かれた。TOKを教えるには、１学期（週２時間×８週間）では足りないと実感したので、

来年度は、「知の理論１」と「知の理論２」を２学期にわたり提供する予定である。 
結論として、「知の理論」は、ロジカル・シンキングともメディア・リテラシーとも哲学とも異なる内

容を提供でき、大学の教養教育科目として、価値があると思う。TOKと日本の大学教育との親和性は高

いと感じた。TOKを IBだけに限定せず、大学の教養教育に導入することを他大学にも提案したい。 



Viewpoints of Academic Advisors on International Baccalaureate Diploma 

Students Studying at Okayama University 
 

 
Mahmood Sabina 

(Associate Professor, Okayama University Admission Center) 
 
The number of International Baccalaureate (IB) Diploma students taking admission into 
Japanese Universities is on the rise. Okayama University was the first national 
university in Japan, to establish the IBDP admission policy in which, IB students are not 
required to take the National University Entrance Examination or any other written 
exams, for admission into the undergraduate course. In 2012, IB student enrollment 
began in 4 faculties and 1 special course, and from 2015, all 11 faculties and the special 
course welcomed IB students. As of April 2017, 20 IBDP students from 6 IB schools in 
Japan and 6 IB schools abroad, have enrolled at Okayama University in different 
faculties.  
In order to make Okayama University more IB friendly, Okayama University Admissions 
Center (AC) has set up an IB student support system with IB student advisors, to help 
IB students adjust to academic and campus life and meet IB student needs. In 2016, a 
survey on IB students was published by the AC, which looked into the views and 
perspectives of IB students studying at Okayama University. The feedback obtained from 
the students, helped student advisors to understand IB student perceptions, their hurdles 
and their expectations. The present study, is a continuation of the earlier study, 
highlighting perspectives of Academic Advisors (AAs) of different faculties hosting IB 
students. AC members, actively involved in IB admissions and IB student support, 
constructed a questionnaire for faculty AAs where IB students are presently enrolled. 
Each of the 10 questions in the questionnaire, was intended to give AAs an opportunity 
to share their views and experiences with IB students studying at their respective 
departments, for a period of at least one year from the time of enrollment. 
From October 2016 to January 2017, 11 AAs were interviewed by 2 AC members at their 
respective offices. Interviews revealed that, AAs who were not directly involved in IB 
admissions, were not familiar with the IB education. Most AAs were impressed by the 
positive, interactive and good communication skills of IB students. Regarding academic 
performance, some AAs reported IB students to be doing exceptionally well, while others 
thought they were average and few, expected better academic performance. Overall 
impressions of IB students included serious, cheerful, talkative students, who were also 
good at group work and presentations. Regarding adaptability in a Japanese educational 
environment, some AAs felt, IB students from IB schools in Japan, who had some 
previous exposure to Japanese education, adapted faster. Unlike Japanese high school 
students who are trained in the traditional Japanese education system of emphasizing 
knowledge acquisition, IB students seemed more accustomed to discussion based lessons.  
Although IBDP students at Okayama University are enrolled without having to take the 
standard written examination or any other individual entrance examinations, their 



eagerness to learn, is no less than Japanese high school students, who take the general 
university entrance exam. Therefore, support from AAs in the early stages of orientation, 
is essential for IB students to adjust to the new way of learning and also a new educational 
approach. At Okayama University, AAs are making every effort to understand and 
educate themselves about the IB education system and IB students. Some faculties are 
even holding meetings to discuss alternative ways to educate IB students. As a pioneer of 
IB student admissions in Japan, collaborative efforts by IB student advisors and AAs at 
Okayama University, are fully underway to create a more IB friendly University and 
increase the number of IBDP students.  
 



日本における大学版「知の理論」の可能性 

 
企画者・司会者・話題提供者：松下佳代（京都大学高等教育研究開発推進センター）  

話題提供者：田原 誠（岡山大学大学院環境生命科学研究科）  
話題提供者：渡邉雅子（名古屋大学教育発達科学研究科）  

話題提供者：坂本尚志（京都薬科大学一般教育分野）  
 

日本の学校に普及しつつある IB（国際バカロレ

ア）プログラムの中でも、「知の理論（Theory of 
Knowledge: TOK）」は IB の特徴を最もよく表わ

すものとして注目されている。だが、日本の教育

制度の下で考えれば、「知の理論」は、さまざまな

学問分野を広く学びながらその共通性と差異に

意識が向けられる大学の教養教育においてこそ、

大きな意義をもつのではないだろうか。  
本セッションでは、「知の理論」を大学教育での

実践、国際比較、バカロレア哲学試験との違い、

分野横断性などの点から多角的に論じ、日本にお

ける大学版「知の理論」の可能性を探る。  
 

「教養教育科目としての『知の理論入門』

（岡山大学の取り組み）」 
 田原 誠  

IB 教育を受けていない大学生を念頭に作成し

た TOK 思考法のワークブック（『知の理論をひも

とく』Inugai-Dixon et al., 2017）を使用して、「知

の理論入門」を開講した。ワークブックの実践例

を演習しつつ TOK 思考法を説明した後、ワーク

ブックで例示した素材について、「主張」を抽出し

て TOK 流に分析し、最後に「根源的な問い」を導

き出す実践にグループで取り組んでもらった。授

業アンケートの結果などから、「知の理論」は、ロ

ジカル・シンキングや哲学とも違う思考法や分析

方法を提供でき、教養教育科目として価値が高い

と判断した。  
 
「2 つのバカロレア比較から日本版大学の

知の理論を提案する」 
 渡邉雅子  

「フランス人を作る」ためのバカロレアと「グ

ローバル化に対応できる人材育成」のための国際

バカロレアの比較を行いながら、「日本型国際バ

カロレア」に位置づけた大学版知の理論の目的と

その導入方法を提案したい。「知の理論」は西欧の

教養である事に留意しつつ、大学ではこれに東ア

ジアの伝統を組み入れることで、知の在り方の相

対化と使い分け、新たな組み合わせができるよう

になる事を目指す。ポスト近代時代の知の形と共

通教養・コミュニケーションツールとしての知の

可能性を探りたい。  
 
「『知の理論』はどのような知を扱うのか―

バカロレア哲学試験との比較で考える―」  
 坂本尚志  

「知の理論」はいかなる知を対象とし、それを

どのような方法で扱うことを学ばせるものなの

だろうか？  本報告はこの問いを、フランスの高

校最終学年で行われる哲学教育と、その大きな目

的であるバカロレア哲学試験との比較によって

考察することを目的とする。両者はともにある形

式の知を扱うものであり、その学習成果はエッセ

イやディセルタシオン（哲学小論文）によって表

現され、評価される。両者の間の共通点と相違点

について、学習される知の内容と表現の方法に焦

点を当てて比較検討していくことによって、「知

の理論」の特徴がより明確に理解されるであろう。 
 
「分野横断性としての汎用性―大学版『知

の理論』への期待―」 
 松下佳代  

汎用性は、①分野固有性を捨象した汎用性（例：

シンキングツールなど）、②分野固有性に根ざし

た汎用性（例：sourcing というスキル）、③分野横

断性としての汎用性に分類することができる。他

者と協働しながら、現実世界の状況や問題を分

析・解決しようとするときに必要になるのは、問

い・言語・方法などの分野による違いを認識した

上で、状況や問題にあわせて参照する分野を選ん

だり、組み合わせたりすることを可能にする「分

野横断性としての汎用性」ではないだろうか。「知

の理論」はそのためのツールになりうる。日本学

術会議の分野別参照基準などもリソースとしな

がら、大学教育版の構築について考えてみたい。 



IB Global Conference Singapore_2018: Breakout Session Abstract 
 
 
Session Title 
Enhancing International Mindedness by increasing IB Diploma 
Admissions at a Japanese National University: A 5-year 
Experience 
 
Session Description 
This session will focus on how a National University in Japan took 
the initiative to recognize the IB Diploma and accept IB students 
without imposing admission tests and how IB students are helping 
to initiate international mindedness among other students and 
faculty. IB students who are presently enrolled include many 
Japanese Nationals, who brought with them a mindset to think 
beyond Japanese cultural norms and be more open to cultural 
diversity. These students have shown that it is not the person’s 
nationality or mother tongue that makes him or her more 
international minded but their education. IB education appears to 
have influenced their take on any issue with a more worldly 
approach. IB students tend to create a learning environment and 
encourage other students to form a community of learners. They 
also value the experience of others. This new trend of learners has 
influenced the University decision to increase IB admissions, so 
that IB students can build a career in Japan and also 
internationalize the Japanese society by encouraging local 
students to think globally from their own home ground. 
 
Session Goal 
The ultimate goal of this session is to share the positive 
experiences of hosting internationally minded IB students and 
encouraging the development of a more proactive and smooth 
transition of IB Diploma students into Japanese Higher Education. 
This session will highlight IB student voices, experiences of IB 
academic advisors and University Admission officers, at a 
Japanese National University. 



VIEWPOINTS OF ACADEMIC ADVISORS ON INTERNATIONAL 

BACCALAUREATE DIPLOMA STUDENTS STUDYING AT 

OKAYAMA UNIVERSITY 

Mahmood Sabina 

Associate Prof. Okayama University, Dept. of Academic Affairs, Admission Center, Okayama 

JAPAN 

Satake Kyosuke, Iizuka Masaya, Tanaka Katsumi, Ueda Ichiro & Tahara Makoto 

Admission Center / Okayama University, JAPAN 

*Corresponding author: sabina@okayama-u.ac.jp

ABSTRACT 

The number of International Baccalaureate (IB) Diploma students taking admission into 

Japanese Universities is on the rise. Okayama University is a Japanese National University, 

where 20 IB students are enrolled in 11 faculties and one special course. As a step towards 

creating an IB friendly University, in 2016, Okayama University Admissions Center (AC), 

published a study on IB student perspectives about student life at Okayama University. This 

study is a continuation of the earlier study, highlighting perspectives of Academic Advisors 

(AAs) of different faculties hosting IB students. From October 2016 to January 2017, 11 AAs 

were interviewed using a questionnaire regarding their impressions of IB students, in their 

respective faculties. Interviews revealed that, AAs who were not directly involved in IB 

admissions, were unfamiliar with IB education. Most AAs were impressed by the positive, 

interactive and good communication skills of IB students. Regarding academic performance, 

some AAs reported IB students to be doing exceptionally well, while others thought they 

were average and few AAs, expected better academic performance. Overall impressions of 
IB students included serious, cheerful, talkative students, who were also good at group work 

and presentations. Regarding adaptability in a Japanese educational environment, some AAs 

felt, IB students from IB schools in Japan, who had some previous exposure to Japanese 

education, adapted faster. Unlike Japanese high school students who are trained in the 

traditional Japanese education system of emphasizing knowledge acquisition, IB students 

seemed more accustomed to discussion based lessons. Okayama University is eager to 

increase IB student admissions and hopes their educational background, will internationalize 

Japanese Higher Education and open new doorways into the Global era.  

Keywords: Internationalization, International Baccalaureate, Japanese Higher Education, 

Student Support, Student Friendly University. 

INTRODUCTION 

In recent years, globalization and higher education reform is underway in Japan. As part of an 

active reform to internationalize the educational environment and transform Japanese 

Universities into effective, integrated international Universities, it is essential to become 

universally accessible, by increasing international student enrollment and accepting students 

from various educational backgrounds. The International Baccalaureate Organization (IBO) 

is a non-profit organization established in Geneva, Switzerland in 1968, which introduced an 

internationally recognized pre-college curriculum to reform education and nurture global 

citizens with leadership skills
1-2

. Presently, the IB program consists of the “Primary Years 
Program” (PYP), for students aged 3-12, years, the “Middle Years Program” (MYP), for 

students aged 11-16 years, the “Diploma Program” (DP) and the IB Career-related Program 

(CP), for high school students aged 16-19 years. The IB intends to provide an education 



emphasizing international mindedness. The DP prepares students for postsecondary education 

and provides students with the knowledge and skills required for success at university, and 

develop nonacademic skills related to workload and time management. In addition to 6 

subject groups, the DP core component consists of the extended essay (EE), theory of 

knowledge (TOK), and creativity-action-service (CAS), which motivates and engages 

students to develop additional, non-scholastic real life skills. In 1979, the Japanese Ministry 

of Education, Culture, Sports, Science and Technology (MEXT), officially recognized the 

IBDP equivalent to Japanese high school graduation
3-4

. In 2014, MEXT, introduced the Super

Global University (SGU) project and selected 37 top Universities, that would receive either 1 

of the 2 types of financial aids, A and B, for the reformation of their present university 

educational system in compliance with global trends 
5
. Okayama University was selected

under type B, with the aim of developing into a role model global university, stimulating 

cooperation with top world universities and fostering innovative approaches, for global 

competitiveness. Okayama University was the first national university in Japan, to establish 

the IBDP admission policy in which, IB students were not required to take the National 

University Entrance Examination or any other written exams, for admission into the 

undergraduate course. In 2012, IB student enrollment began in 4 faculties and 1 special 

course, and from 2015, all 11 faculties and the special course 
6
 welcomed IB students. With

the exception of the 6 year medical course, which requires a minimum IBDP score of 39 for 

application, all faculties including the special course require a minimum IBDP score of 24 to 

apply, in addition to the language subject, Japanese A and a minimum age of 18 years at the 

time of enrollment. As of April 2017, 20 IBDP students from 6 IB schools in Japan and 6 IB 

schools abroad, have enrolled at Okayama University.  

In order to make Okayama University more IB friendly, the AC, has set up an IB student 

support system with IB student advisors, to help IB students adjust to academic and campus 

life and meet IB student needs. In 2016, a survey on IB students was published
7
, which

looked into the views and perspectives of IB students studying at Okayama University. The 

feedback obtained from the students, helped student advisors to understand IB student 

perceptions, their hurdles and their expectations. The present survey including AAs, is part of 

an ongoing effort by Okayama University AC, towards improving the overall university 

system and efficiently cater to the needs of all IB students.  

METHOD OF SURVEY 

Members of the Okayama University AC, actively involved in IB admissions and IB student 

support, constructed a questionnaire for faculty AAs where IB students are presently enrolled. 

Each of the 10 questions in the questionnaire, was intended to give AAs an opportunity to 

share their views experiences with IB students studying at their respective departments, for a 

period of at least one year from the time of enrollment. The contents of the questionnaire 

covered the following areas;  

a) Expectations of IB students before enrollment

b) Changes in expectations over time

c) Impressive aspects of IB students

d) Disappointments

e) Impressions of non-IB students toward IB students

f) IB student performance

g) Familiarity of other faculty members with the IB education system

h) Need for departmental briefing on IB education and IB students prior to enrollment



i) Need for assistance from AC IB student Advisors regarding IB students

j) Suggestions to improve IB admissions and help IB students adapt smoothly to academic

and campus life

Following approval from all members at the AC, the questionnaire was used in the survey. It 

was also decided to keep the names and affiliations of AAs, anonymous. After receiving 

permission from each AA, a total of 11 AAs, who had at least 1 year experience with IB 

students, were interviewed over a period of 3 months, extending from October 2016 to 

January 2017. Each interview was conducted by 2 AC members at the respective offices of 

the AAs, and lasted 30 minutes to 1 hour. All AAs consented to this survey and willingly 

answered every question in the questionnaire. No voice recordings were made. 

RESULTS OF SURVEY 

Expectations of IB students prior to enrollment 

More than 50% of AAs had high expectations of IB students and hoped IB students, based on 

their educational background, would be positive, interactive and open minded. More than 

25% of AAs had little or no knowledge about the IB education system as a whole, except that 

it was globally recognized. A little less than 20% of AAs, were concerned about the big 

difference between the Japanese High School Education (JHE) and the IBDP educational 

approach. Some expressed confusion regarding accepting IBDP students without any 

entrance exams, while others wondered whether a high IBDP score correlated with better 

academic performance. 

Changes in expectations overtime 

Following admission, more than 35% of AAs were impressed with IB students, since they 

were all fluent in English, independent minded and outgoing. AAs believed, these special 

qualities would enable IB students to create a positive impact on Japanese Higher Education. 

IB students interviewed in the previous study had mentioned a discrepancy in curriculum 

adjustments for fall enrollments, which had initially caused confusion and took time to adjust. 

In reference to this, initially, almost 35% AAs expressed concern over whether IB students 

enrolled in fall, would be able to cover the gap in the curriculum and graduate in 4 years. 

However, over time, they found IB students to work hard in order to overcome this initial 

adjustment phase. Less than 30 % AAs also noted that, following enrollment and consequent 

interactions with IB students, they were able to comprehend the immense gap between the 

Japanese higher education and IB education.  

Impressive aspects of IB students 

All AAs agreed that, IB students were fluent in English, cheerful, friendly, with good 

communication and presentation skills, worked independently or in groups, had strong 

opinions, and were very global minded. Some AAs also added that their IB student’s 

academic performance was excellent and among the top ranking students in the class.  

Disappointments 

Rather than disappointments, more than two thirds of AAs expressed concern over the 

difference in the education style between the IB and Japanese Higher Education, which led to 

initial adjustment difficulties, such as difficulty in understanding lectures, writing reports, 

understanding technical terms in Japanese, and concentrating in big classrooms with many 

students. Some IB students were also confused when choosing subjects, as their future career 

goals were unclear, which initially led to low academic performance. However, they worked 

hard and showed improvement over time. The remaining one third of AAs, found little or no 



differences among IB students and Japanese high school students, particularly IB students 

coming from Japanese IB schools or those who had attended Japanese cram schools or had 

prepared for the Japanese National University Entrance exam. Finally, most AAs agreed that 

these were preliminary impressions and, it was still too early to make general predictions 

about IB students, considering the fewer number of IB students in each department. 

Impressions of non-IB students toward IB students 

Feedback from other Japanese high school students or through personal observations, two 

thirds of AAs stated that, IB students adjusted well with other students due to their friendly, 

outgoing nature. Being part of various club activities, IB students developed a mutual bond 

with other students, where IB students helped other students with their English and, other 

students helped IB students with their Japanese. Some AAs also added that, IB students were 

kind and generous towards other students and took leadership roles during group work or 

presentations. In addition, senior IB students also helped new IB students adjust to university 

life. One third of AAs noted that, almost all Japanese high school students considered IB 

students as any other classmate and were not much aware about their IB educational 

background. Overall, there were no big adjustment difficulties between IB students and 

Japanese high school students. 

IB student performance 

Almost 50% of AAs were satisfied with the academic performances of IB students, and some 

were even highly satisfied. A little over 25% AAs hoped that, IB students would work harder 

to overcome difficulties in writing reports and understanding long lectures in Japanese. Most 

AA felt, it took IB students usually 6 months to 1 year in average, to completely adjust to the 

new Japanese academic environment. However AAs were optimistic about IB students, since 

those few IB students who initially faced some academic hurdles, worked very hard to 

overcome the situation, and improved their academic performance. Regarding difficulties 

with Japanese technical terms in Chinese characters (Kanji), AAs felt over time, IB students 

would pick up the pace and that this aspect was not so alarming. However, one important 

aspect of the IBDP curriculum that AAs brought into focus was, the depth of the curriculum 

covered in the 6 subject groups. Some AA felt, IB students who took subjects in higher level 

(HL), that is, 240 hours of study time, had similar subject knowledge as Japanese high school 

students, but IB students who took the same subject in standard level (SL), that is, 150 hours 

study time, sometimes lacked in-depth knowledge about that particular subject. Nevertheless, 

all AAs felt, if IB students worked hard on any subject, they could master it like any other 

student, since prior in-depth knowledge in any subject, was not a pre-requisite.  

Familiarity of other faculty members with the IB education system 

More than 70 % of AAs mentioned that, besides faculty members actively involved in IB 

admissions, others had little or no knowledge about the IB education system or IB student 

backgrounds. While most faculty members were eager to admit IB students, as they believed 

IB students would be an asset to Japanese society from a global point of view, few faculty 

members were unsure whether IB students, with average or low DP scores, could actually 

contribute to the ongoing internationalization of Japanese Higher Education.  

Need for departmental short briefing prior to enrollment 

One third of AAs, who had some experience with IB students, felt they did not require initial 

briefing on IB students and IB education, as they were already quite familiar with the IB 

education system. However, two thirds of AAs, expressed a strong desire to hold short 

briefing sessions for new faculty members, who had little or no exposure to IB education. 



Need for assistance from AC members regarding IB students 

Similarly, AAs advisors who were eager about IB student enrollment but were new to the IB 

education system, wanted to learn more about the IB and IB students and hoped that, 

intermittent briefing sessions from AC members, would provide helpful information about IB 

students and assist them in creating a more IB friendly academic environment. Experienced 

AAs felt the student support system provided by the AC was very helpful, as IB students 

shared a more casual and friendly teacher-student relationship with AC IB advisors. They 

added, that this effort by the AC, would prove very helpful in the long run, as the number of 

IB students at Okayama University continues to increase, and further cooperation between 

AAs and AC advisors would become essential.  

Suggestions for AC members regarding IB admissions 

The following suggestions were made by AAs for IB students, interested in studying at 

Okayama University. Besides students enrolling in the English based program, other IB 

students need to become a little familiar with the Japanese high school education system, 

including Kanji for technical terms. As advice for AC members, they were asked to provide 

continuous support to IB students, and hold short briefing sessions for faculty members 

interested in enrolling IB students. Finally, in order to make Okayama University more IB 

friendly, AAs felt it is important for both students and teachers, to change their mindset and 

look beyond traditional ways of Japanese higher education, in addition to becoming more 

familiar with global standards of education. 

DISCUSSION 

Internationalization of higher education in any country requires changes and adjustments in 

existing educational policies to meet trending global standards, from both academic and 

socio-economic perspectives 
9
. Since the 1980s, the Japanese government has been making 

efforts to internationalize the higher education sector by expanding their own system, by 

increasing the number of foreign students in Japanese Universities and more recently, by 

increasing foreign faculty to transform home-grown students
10-13

.

The IB education system although internationally accredited, is relatively unknown to most 

Japanese people, including educators. Even until recent years, knowledge about the IB was 

limited to parents of children attending international schools. It was only until 1979, that 

MEXT officially recognized the IB diploma as an equivalent to Japanese high school 

graduation 
3-4

.

Nevertheless, questions still remain as to how the IB can make a difference in Japanese 

Higher Education. Since the IB emphasizes inquiry-based learning and critical thinking skills, 

perhaps it can help the expansion of Japanese education beyond knowledge acquisition and 

exam-centered admission policies. At the base of IB education lies the core concept of “not 

just knowing what we know — but how we know it”.  

Five years ago, when Okayama University decided to accept IBDP students, only faculty 

members involved in IB admissions had knowledge about the IB education system. For other 

teachers and students, IB was almost an unknown entity. Therefore, when the first IB 

students enrolled at Okayama University, it was a challenge for both the IB students and the 

AAs. While, IB students felt it was a great opportunity to study at a national university, 

without having to take the national university entrance exam, AAs were eager to accept IB 

students coming from a globally recognized educational background, in hope that they would 



further internationalize the existing educational environment
14

. Following admission, both 
AAs and IB students had varied experiences. Although the overall IB student impressions 

remained positive, AAs realized that, all IB students were not alike and in some cases, IB 

students were somewhat different from other Japanese high school students.  

Although it was mandatory for all IB students to take the subject Japanese language A, 

equivalent to native Japanese in the Diploma program, in order to be eligible for admission 

into the various faculties of Okayama University (excluding the English based course), some 

IB students still faced difficulties while writing reports and understanding technical terms in 

Japanese. For some AAs, this was unexpected, as most AAs believed that the language 

proficiency of IB students who took Japanese Language A, were no different from other 

Japanese high school students. The importance of knowing Japanese in Japanese Higher 

Education, lies in the fact that most undergraduate subjects are taught in Japanese. Therefore, 

a certain level of Japanese proficiency is expected of all students entering the undergraduate 

program, irrespective of student background or faculty.  

Another aspect new to most IB students in the undergraduate program, was the ability to 

memorize versus the ability to discuss. At IB schools, students attend small classes where 

every student actively participates in discussions. However, at Japanese universities, due to 

the greater number of students, most lessons in general education, are lecture oriented and 

there is little room for discussion. In addition, Japanese high school students are accustomed 

to the traditional learning system of knowledge acquisition, without much discussion. 

Therefore, they are familiar with lecture oriented lessons compared to IB students.  

In spite of the inevitable, initial adjustment phase, most AAs felt, IB students worked hard 

and were able to overcome such preliminary hurdles within a few months and, AAs who 

hosted more than one IB student, used their experience to guide new IB students in their 

initial adjustment phase. However few AAs also felt that, since IB students were entering the 

Japanese higher education system, they should try to make effort to fit in, like any other 

Japanese high school students. 

To adapt to any new academic environment, requires effort from all persons involved, 

including students, teachers and concerned authority.  

Students on their part need the capability to familiarize themselves with completely new and 

challenging environments, which fortunately, IB students are well trained to do. Perhaps for 

IB students, a deeper understanding of the Japanese culture with regard to senior-junior 

student relationships, or the habit of using formal Japanese in specific situations, etc. could be 

helpful. Possibly, that is why IB students from IB schools in Japan, seem to adjust faster to 

university life. In addition, if AAs can accept the fact that, IB students are different from 

other Japanese high school students, in terms of thinking and absorbing knowledge, perhaps 

they can understand IB students more easily and, provide better guidance and encouragement. 

In an ever evolving world, every student needs to be encouraged to be themselves and 

overcome stereotypes.  

CONCLUSION 

Although IBDP students at Okayama University are enrolled without having to take the 

standard written examination or any other individual entrance examinations, their eagerness 

to learn, is no less than Japanese high school students, who take the general university



entrance exam. Therefore, support from AAs in the early stages of orientation, is essential for 

IB students to adjust to the new way of learning and new educational approach. At Okayama 

University, AAs are making every effort to understand and educate themselves about the IB 

education system and IB students. Some faculties are even holding meetings to discuss 

alternative ways to educate IB students. As a pioneer of IB student admissions in Japan, 

collaborative efforts by IB student advisors and AAs at Okayama University, are fully 

underway to create a more IB friendly University and increase the number of IBDP students.  
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IB friendly Japanese University Survey 
 
Background: The number of IB students applying to Japanese Universities is 
increasing. Okayama University has been a pioneer in not only IB admissions 
but also through IB student support and creating IB awareness through 
research and faculty education. In order to create a more IB friendly 
University, Okayama University has published research on IB student voices 
and IB student Academic advisors regarding student life and adjustments 
following admission. This is the last step in this mission to hear the voices of 
IB college counselors regarding their opinions about the present situation of 
IB admissions at Japanese National Universities and suggestions for creating 
a more IB friendly University based on IB student needs.  
 
Method: Twenty college counselors from International Schools and First 
Article schools in Japan, were asked to fill out a survey anonymously, with 
regard to the following questions. a) What are your expectations from 
Japanese National Universities? b) What are some disappointing aspects of 
Admission policies at Japanese Universities? c) What are your suggestions 
for improving the existing Admission policies? d) What are the reasons behind 
IB students choosing Foreign Universities over Japanese Universities? e) 
What are reasons behind IB students choosing Private Universities over 
National Universities in Japan?  
 
Results of Survey: Lack of understanding of the IB education system leading 
to unrealistic expectations of IB students was a major concern. Next, 
unfamiliarity with overseas admission policies causing concerns over age, 
language requirements, IB credit transfers and subsequent recognition of the 
IB Diploma were also reasons why IB students opted for foreign universities 
over national universities. Finally, Japanese Private Universities which have 
offers similar to overseas Universities are given priority, irrespective of the 
high costs involved.  
 
Conclusion: This survey helped to get a clear conception of the demands of IB 
student Admissions and also the extent to which Japanese National 
Universities can meet their needs to become IB friendly. 



Survey Q & A (1-3)

Expectations from Japanese National Universities Okayama University 

No Center test or additional tests for IB students ☑
Recognize the IB Diploma ☑
Reconnize the IB Certificate ☑ (Discovery Program only)
All faculties accepting IB ☑
Reasonable IB score requirements ☑ (Except Medical school)
Reasonable subject requirements by faculties ☑
IB student support system ☑
University has a good understanding of IB ☑
Clear and concise guidelines ☑
Transparency regarding Admission Policies ☑
Conditional offers based on predicted scores ☑
Campus Safety ☑
Transfer of IB credits ×
Availability of dorms for all IB students ×
One stop IB application system like UCAS in UK ×
Understanding "critical thinking" & "discusison" ※
Proper assessment of IB scores and CAS ※

Dissapointing Japanese University Admission Policies Okayama University 

Too High total Diploma score as high as 42 required ☑
Insufficient or no understanding of IB ☑
Lack of understanding about the IB DP scoring system ☑
Some Universities divide students based on passports ☑
Unrealisitic expectations from IB students ☑
Unclear language requirements ☑
Many Japanese Universities require Maths in HL only ☑
Too complicated admisison policies ☑
Application timing inconvenient for IB students ☑
Medical schools demand too high DP scores ×
Age requirement at Admisison 18 (some IB students are younger) ×
Non-flexibility of conditional offers ×
Unfamiliar with overseas admisison policies ×

Suggestions for improving exsiting Admission Policies

Clearer admission guidelines ☑
Specify which subjects are required in HL or SL ☑
Train Faculty about IB Admissions ☑
IB students applying with generalized IB score such as 24 should be ☑ (Dept. of Educaiton
asked to give a presentation and the Medical school

require interviews)
Allow transfer of credits from IB ×
Incentives for IB students with high IBDP scores of 40 or above ×
Fix IBDP score ranges for each faculty like ×
Establish one stop application system for all IB students ×
Differentiate between Dual Language IB and full English IB ※
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6 Month follow-up survey of Freshman IB students  
After Admission 

 
 
Background: As part of the IB student support system at Okayama University, 
IB students are interviewed 1 month post admission and followed up with 
another interview at 6 months. The purpose of this interview is to hear IB 
student voices, find out about their campus and student life and help them 
adjust further based on their individual needs. 
 
Methods: Seven freshman IB students were given a questionnaire and asked 
to fill it out anonymously in order to express their opinions freely, at 6 months 
post admission. The follow-up questionnaire consisted of 10 questions with 
regard to their student life at Okayama University.  
 
Results: All 7 students willingly participated in the survey. Almost two thirds 
of students said they were satisfied with their academic and campus life. The 
remaining one third mentioned difficulties in understanding lecture oriented 
lessons with many students, including the difference in educational 
approaches compared to the IB. No student faced any difficulty regarding 
understanding lectures in or writing reports in Japanese. Most IB students 
said they had difficulty adjusting to club activities, as they felt club activities 
were more about human relationships than sports. However, more than half 
felt it was important to be a part of a club to make new friends and adjust to 
University life. Finally, some IB students felt University lessons should be 
more student oriented and the teacher should try to communicate more with 
each student. IB students hoped that teachers would give them more 
opportunities to participate in class activities and make greater effort to be 
more student friendly. Besides textbooks, handouts and worksheets prepared 
by the teacher would also be appreciated.  
 
Conclusion: IB students felt good to be able to express their opinions freely 
and were happy that the University was trying to listen to their voices. This 
survey is a step forward in getting to know about IB student needs and trying 
wherever possible to provide assistance. 



２０１７年４月入学ＩＢ生７人の半年後のフォローアップ調査 

 

１．あなたはアカデミックライフやキャンパスライフに満足していますか？ 

満足しています：４人 

満足していない：２人 

どちらとも言えない：１人 

２．あなたはグローバル人材育成特別コースに入りましたか？ 

  入りました：５人 

  入りませんでした：２人 

３. 日本語で大学の講義はよく理解できますか？ 

  理解できます：６人 

  先生によります：１人 （言葉の問題ではなく内容が分からない） 

４．日本語でレポートを書くことは難しいですか？ 

  難しくない：７人 

５．部活はしていますか？ 

  はい ：２人（楽しいです） 

  はい：２人 （しかしストレスの原因になっています） 

  やめ ました：２人（先輩後輩の関係は難しすぎます） 

  最初から 入っていない：１人 

６．学内の他のＩＢ生と触れ合うことはありますか？ 

  あります：７人 

７．大学内で英語で話す機会ありますか？だれと？どこで？ 

  あります：７人（英語の授業で；外国人先生と；G コースで；L-cafeで；カフェテリアで；EPOK の学生と等） 

８．現在、好きな科目は何ですか？ 

  ありません：２人 

  あります：５人（美術工芸；音楽；教育；心理学；地元学；コミュニティビジネス；  

異文化関係；コミュニケーション；日本国憲法；生物） 

９．難しい科目はなんですか？ 

  ありません：  １人 

まだ分からない： ２人 

あります：（ＩＲＣ；法律；数学；生物） 

１０．大学の先生からどんな学生支援を求めていますか？ 

  特にありません： ２人 

  あります：５人 

どんな教科書を読めばいいか；授業中ワークシートがあれば良い；答えのヒントがほしい； 

  授業中学生にも話すチャンスをあたえてほしい ；学生と話す時間を作ってほしい； 

学生ともっとフランクに話してほしい； 

  先生に質問したら“中学校と高校で習っているでしょう”と言う発言はつらいからやめてほしい ； 

  先生の講義の ハンドアウトがほしい 
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Teaching methods and student engagement in High School Biology lessons : 

Differences in approach between the International Baccalaureate Diploma 

Program and Japanese High School System  

 

 
Background/Aim: The number of IB graduates entering Japanese National 

Universities is on the rise. Okayama University, which has over 5 years of experience 

regarding IB Admissions in all faculties and, which is considered an “IB friendly 

University” by ma ny IB students, IB college counselors and parents, is  continuously 

making efforts  to balance the educational gap experienced by IB students following 

admission.  

 

Survey Method: Following feedback from IB students and IB student Academic 

Advisors at Okayama  University, regarding difficulties when taking classes at 

University, a research protocol was planned to observe an equal number of lessons 

subject wise, at both IB schools (IBS) and Japanese High schools (JHS) in grades 10 -

12, respectively, and compare teaching methods and ways of student learning. The 

subject of choice for this particular research was Biology, as the principal researcher 

had attended a 3- day workshop on IB Biology (Category 1) and had studied in detail 

about teaching Biology in the IB. B etween October 2017 and January 2018, an IB 

student advisor and a University Admission Administrator (UAA) involved in IB 

Admissions, visited 5 Japanese High Schools in Okayama Prefecture (including 

Super Global and Super Science High Schools) and 5 IB acc redited International 

Schools around Japan, to observe Biology lessons.  

 

Observation Results: a) In IBS, the number of students in 1 lesson ranged from (2 -

16) students/class, compared to (37 -40) students/class in JHS.  b) In IBS, lessons were 

not always do ne in classroom. Some teachers with 3 -4 students, had lessons outside 

the classroom using only props without using white boards, slides or handouts. 

Students seemed to highl y engage in such lessons and have  fun. However in JHS, 

all lessons were conducted inside a classroom using white boards, slides and 

handouts. c) While most lessons in IBS were discussion based, almost all JHS lessons 

were lecture oriented. d) Student engagement in the IBS depended on the teacher. 

Most IBS teachers involved the students a ctively right from the beginning of lesson 

while in JHS, student involvement and student reflection was seen when students 

were asked a question or given a worksheet to reflect upon the lesson. e) In IBS, 

students often asked questions throughout the whole  lesson, while in JHS, students 

did not ask any questions to the teacher unless they were asked if they had any 



question s. f) In IBS , student interaction in class  was ongoing, while at JHS students 

interacted in class when the teacher encouraged them to discuss a certain topi c 

among themselves . g) In IBS , most students had their own laptops to take notes or 

search for answers, while in JHS, all students focused on the lesson (using slides) 

and worksheet prepared by the teacher. h) Most IB students were well prepared and 

did extensive research before the lesson on their own, whereas for JHS students, the 

teacher put in a lot of effort to prepare a lesson which would not require the students 

to study beforehand or do extensive research out side, the class in order to 

understand the lesson.  i) In IBS most, higher level and standard level lessons are 

combined, due to the fewer number of students, while at JHS, lessons are not 

combined and are taught as per the high school grade. j) In some IBS  classrooms, 

students are free to eat and drink depending on the time they have between lessons 

or other lunch time activities, while in JHS, no student was seen eating or drinking 

during lessons.  

 

Conclusion: Based on the above observations it is clear t hat , the biggest difference 

between IBS and JHS, is the class size, which provides more opportunity for 

interaction between the teacher and students in IBS than JHS. Next, the cultural 

difference between an internationally accredited program such as the IB , which 

encourages students to voice their opinions freely and actively engage in all class 

activities, and the Japanese culture of listening more, expressing less and speak ing 

when spoken to, was very prominent. Although JHS teachers use different 

techniques to encourage student involvement, JHS students are by nature shy and 

it will need many hours of practice to voice their opinion. Lastly, while the IB 

prepares students for admission to Universities worldwide, the JHS education 

system is targeted at hel ping students prepare for the present nationwide university 

entrance exam or “Center Test” to enter Japanese Universities only, which does not 

require students to express their opinion vocally, and is more academically 

challenging. Particularly, students have to work very hard to score high grades in 

the “Center Test”. Therefore, it becomes the sole responsibility of the teacher to 

provide a tailor made lesson for the students, which focuses on preparing them for 

the Center Test and which does not require t hem to take out time to research the 

subject in advance. In JHS, emphasis is placed on the teacher’s preparation to 

provide all the necessary knowledge to the student, whereas in the IB, the 

responsibility lies mainly on the student’s shoulder and the teac her provides the 

guidance and resources students need to further the research by themselves.  

 



IB
 S

ch
oo

l
Ja

pa
ne

se
 H

ig
h 

S
ch

oo
l

C
la

ss
 s

iz
e

2 
to

 1
6 

st
ud

en
ts

37
 to

 4
0 

st
ud

en
ts

P
la

ce
C

la
ss

ro
om

C
la

ss
ro

om
 o

r 
La

b
O

ut
is

de
 th

e 
cl

as
sr

oo
m

Le
ss

on
 ty

pe
D

is
cu

ss
io

n 
ba

se
d

P
re

do
m

in
an

tly
 le

ct
ur

e 
ba

se
d

S
tu

de
nt

M
os

t s
tu

de
nt

s 
ar

e
A

ns
w

er
in

g 
to

 q
ue

st
io

ns
 b

y 
th

e
E

ng
ag

em
en

t
ve

ry
 in

vo
lv

ed
te

ac
he

r 
or

 w
he

n 
as

ke
d 

to
 d

is
cu

ss
 w

ith
 o

th
er

s

S
tu

de
nt

 R
ef

le
ct

io
n

E
xp

re
ss

ed
 v

oc
al

ly
 a

nd
 

U
su

al
ly

 e
xp

re
ss

ed
 th

ro
ug

h 
fil

lin
g 

ou
t

fr
ee

ly
w

or
ks

he
et

s 
at

 th
e 

en
d 

of
 th

e 
le

ss
on

S
tu

de
nt

's
 a

sk
in

g
A

ll 
th

ro
ug

ho
ut

 th
e 

le
ss

on
Q

ue
si

to
ns

 a
re

 o
nl

y 
as

ke
d 

by
 th

e 
te

ac
he

r
qu

es
tio

ns

S
tu

dy
 M

at
er

ia
l

La
pt

op
s

T
ex

tb
oo

ks
 a

nd
 w

or
ks

he
et

s 
pr

ep
ar

ed
 b

y
th

e 
te

ac
he

r

C
la

ss
 P

re
p

M
os

t s
tu

de
nt

s 
re

se
ar

ch
ed

 o
n 

th
e

T
ex

tb
oo

ks
 o

nl
y.

 T
he

 te
ac

he
r 

pr
ep

ap
re

d
to

pi
c 

be
fo

re
ha

nd
 a

nd
 to

ok
 a

ct
iv

e 
pa

rt
 

ex
tr

a 
ha

nd
ou

ts
 fo

r 
m

or
e 

de
ta

ile
d

in
 d

is
cu

ss
io

ns
ex

pl
an

at
io

n 
of

 th
e 

to
pi

c

C
om

bi
ne

d 
cl

as
se

s
H

ig
he

r 
le

ve
l a

nd
 s

ta
nd

ar
d 

le
ve

l
In

di
vi

du
al

 le
ss

on
s 

pr
ep

ar
ed

 b
as

ed
 o

n 
th

e 
hi

gh
 s

ch
oo

l y
ea

r 
le

ve
l

st
ud

en
ts

 a
tte

nd
ed

 th
e 

sa
m

e 
cl

as
s

C
la

ss
 E

nv
iro

nm
en

t
V

er
y 

ca
su

al
; s

tu
de

nt
s 

ea
t, 

dr
in

k
V

er
y 

ac
ad

em
ic

; n
o 

ea
tin

g 
an

d 
dr

in
ki

ng
 in

 c
la

ss
du

rin
g 

le
ss

on
s

R
es

po
ns

ib
ilt

y
M

os
tly

 ta
ke

n 
by

 s
tu

de
nt

s
Li

es
 s

ol
el

y 
on

 th
e 

te
ac

he
r 

to
 o

ffe
r 

an
 "

ea
sy

 to
 u

nd
er

st
an

d"
T

he
y 

ar
e 

ve
ry

 w
el

l p
re

pa
re

d
le

ss
on

. N
ot

 m
uc

h 
pr

ep
ar

at
io

n 
ex

pe
ct

ed
 o

f s
tu

de
nt

s.



�±�Û�M*ñ
Ì#Õ�•3ÿGeG{G>GwGn�G�¥�¦�� 
FÂ%±Fþ#.1=FÃG"G�G�FøFß UNPACKING TOK G}GŠG=GEGuGQGe 

 
�+   0[H� 

FãFþG}GŠG=GEGuGQGeFÿF �̧\7•G^G9G{GzG0H�IBH��M*ñFþGAG0&É% F÷FÒG�TOK H�Theory of 
KnowledgeH�Fû6õFéG�G�FþF÷FéF¹TOK FÿF&̧¾FïFñFÜFÂ%±FóFöFÔG�FÃFø�z�GFéG�FãFøG"FÔFóFïFÔFù
FþG�FÖFûFçFö%±G�FþFÛFF̧øFÔFÖFÂ%±1‘FÜ�S(�FåG�G�GeG{GIGGFÃG"�ÝFß�ÛG�FãFøF÷F�̧H'2G�*ƒ�9Fû�²
0[Fú+��ŠG�GGG;GyG"�Ÿ�“FçFF̧åG�FûF%̧±1‘G"�+�Õ�ìFçFö�î*ƒFéG��ŠG"8ôFÔG�FéF¹FãFþG�FÖFúGeG{
GIGGG"3ûFçFöF+̧¬�(FúG�FþG�FþFþ0b�‰G��z�GG"G�G��î�Ö�ÝFßF�̧è0É$×Fû�úG�3ÉG�F�̧Ú�ÇFøFþ4*FÔ
G"+¬0lF÷FÝG�G�FÖ�•FçFöFÔFÝG�FéF¹G�FïFF̧åG�FæG�Fú&É% �Û*fFûFÚFÔFö��2¶FéG�FãFøF÷F+̧¬�Š$×
F÷�H'2$×Fú�Û*fG"��#'FçFöFÔFÝG�FéF¹ 

TOK FÿIB "‚+¬Fþ&É% F÷FÒG�F¸IB �M*ñG"�wFáFïFãFøFþFúFÔG�FþFûFÿFúFèG�FþFúFÔG�FþF÷FéF¹
FãFþFïG�F¸IB �M*ñFû�ŠG"FÔG�FöFÔG��¸�£�±�ÛFø'Ã�<�±�ÛFþ%Ê'2*…F¸IB Fþ�¥�•1� A Fþ0è9‚��
F÷9×�/Fþ�\1��M1MFI̧B GUG1GeG{Gl�Ÿ�¢#ÕFÜ� 
>FçFöF¸IB G"�/9‚FçFïFãFøFþFúFÔ�Û*f*…FûFøFó
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IB student talk at L -Café 
 
 

Date:  January 25 th , 2018 

Time:  16:00-18:00 

Place: L-Café  

No. of Participants:  27 (IB students : 8 ; other students; 10; Facult y & staff: 

9) 

 

Purpose/Aim:  As part of the AP program to promote and familiarize IB 

education at Okayama University among students and teachers, the 

Admission s Center organized a friendly, casual , 2-hour chat session, between 

IB students and the other participants, over snacks and drinks, at the L -café. 

Activity:  One month prior to the talk, all 1 st. and 2nd. year IB students were 

informed about the program and participation was kept voluntary.  

Students were given the freedom to choose their own topic and their time of 

participation. All students showed great interest, but due to class timings, 

everyone could not join in. Finally, 8 IB students (7 first year and 1 second 

year) volunteered to part icipate. Most came for the whole 2 hours while few 

joined before or after their class. Each student was given about 10 minutes 

talk time followed by a Q & A from the floor. At the end of their talk, every 

student was asked about their dream. The topics IB students discussed 

included:  

 

a) IB Education system  

b) Hardships of being bilingual  

c) The strength of the IB education in helping them to know themselves  

d) The positive effect of IA (internal assessment) and writing extensive 

reports in the IB Diploma course, which helps them with their present 

studies.  

e) Plans to write a book emphasizing on the beneficial aspects of IB education.  

f) A book review  
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